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Present: Professor Dylan Jones, Director, Yr Athrofa, 
University of Wales Trinity Saint David; Paul Collard,  
Chief Executive, Creativity, Culture and Education; 
Professor Trevor Gale, Dean, School of Education, 
University of Glasgow; Laura Perille, President and  
Chief Executive Officer, EdVestors; Amy Sanders, 
Director, Dynamix; Professor David Woods, Warwick 
and London universities; Professor Mick Waters, 
Wolverhampton University; Dr Carol Campbell,  
Associate Professor of Leadership and Educational 
Change, University of Toronto; Gillian Hamilton, Chief 
Executive, Scottish College for Educational Leadership; 
Professor Peter Rabbett, Yr Athrofa, University of Wales 
Trinity Saint David; Gareth Evans, Yr Athrofa, University  
of Wales Trinity Saint David.

The second meeting of the Wales Education Commission 
reconvened an international panel of distinguished 
educationalists to share their expertise in support of the 
Welsh Government’s work to improve education. The 
Commission has signed up to be an independent voice, 
critical friend and source of advice to the education 
community. A core element of Yr Athrofa, the Institute of 
Education, the Commission ensures that we are outward-
facing, learning from the best practice and most effective 
research on teaching and learning, leadership and the 
development of a self-improving system.

The meeting was split into two distinct parts. The first 
acknowledged the recent development of a new National 
Academy of Educational Leadership, established to 
help prepare all leaders in the Welsh education system 
with the right skills and knowledge to benefit pupils. 
The National Academy, initially led by Ann Keane, 

formerly Her Majesty’s Chief Inspector of Education 
and Training in Wales, will assist schools in delivering 
the new national curriculum and vision for education in 
Wales. With that in mind, the Commission invited three 
expert witnesses to present their views on the challenges 
of educational leadership and their implications for 
Wales. Gillian Hamilton, Chief Executive of the Scottish 
College of Educational Leadership; Professor David 
Woods, Chairman of the London Leadership Strategy; 
and Professor Mick Waters, Lead Adviser to the Welsh 
Government on its Professional Leadership Standard, 
outlined their own unique experience of educational 
leadership in various contexts. The Commission was 
given opportunity to discuss at length the evidence 
provided, before drawing its conclusions.

The meeting’s second part responded to the contribution 
made by the Cabinet Secretary for Education Kirsty 
Williams and her team, who presented written questions 
to the Commission for deliberation. The Commission’s 
inaugural report was welcomed by Ms Williams and thus 
the Cabinet Secretary was invited to ask members for 
their views on a series of issues. Her questions were 
taken in turn and fuelled healthy debate among members. 
Ms Williams sought advice on the following: 1) Raising 
the performance of most talented and able pupils in an 
equitable system that is committed to raising standards 
for all; 2) The best ways of engaging the teaching 
profession positively in educational reform, while nurturing 
a climate of creativity and innovation; and 3) Recruitment 
into the teaching profession through different routes – and 
the potential for people to enter the education system 
from other professions.

Wales Education Commission



www.athrofa.cymru

Executive Summary

The Commission was introduced to best practice 
from across the globe and considered the views 
of a wide range of members, each with their own 
unique experience of school improvement. For this 
reason, bringing together a concise summary of those 
contributions is not straightforward and readers will have 
to take account of the report in its fullest form to develop 
an understanding of the more specific issues raised 
and solutions posed. There were, however, a number 
of recurring themes and underlying messages that are 
recorded in the following executive summary:

The Commission considered the quest for effective 
system leadership at all levels within Wales’ education 
system to be of paramount importance. To that end, it 
welcomed the Welsh Government’s ambition to create a 
truly self-improving system and supported the continuing 
commitment to improving the performance of all and for 
all. The Cabinet Secretary for Education was commended 
for staying the course and driving forward the current 
reform agenda, as one of the key characteristics of 
successful self-improving systems is political stability.

Members stressed the need to create a culture for 
change, recognising that Wales has embarked on 
total system reform. This will require a shift of mindset 
and behaviour across the entire education profession. 
Therefore, the challenge for leaders at all levels is great 
and they will be crucial to the successful delivery of 
the Welsh Government’s vision for education in Wales. 
Distributed leadership is a key strategy for sharing  
this responsibility.

The Commission pointed to the need for clarity and 
consistency in the narrative of educational reform and 
suggested that doing a few things extremely well would 
be preferable to trying too much, too soon. It urged the 

Welsh Government to be clear about how the success of 
its priorities will be measured and seek to communicate 
that message to all stakeholders. Members considered 
that success will be dependent on embedding lifelong 
learning as a key feature of the teaching profession in 
Wales. They said blending research and practice in the 
day-to-day lives of classroom teachers should be Wales’ 
ultimate goal.

In responding to the Cabinet Secretary’s questions, the 
Commission noted that the world’s highest-performing 
education systems are able to successfully combine 
equity and excellence, and members asked about the 
extent to which Wales is fully aware of the diversity 
that exists within its student population, and across 
its very different communities. It asked whether Wales 
understands the challenges of improving attainment and 
progression as they relate to pupils at all levels.

The Commission proposed a relentless focus on 
engagement during the educational reform process as 
without the active involvement of teachers, change will 
not happen. It suggested that Wales considers new ways 
of doing policy, involving key stakeholders at all levels of 
policy development. Bringing together stakeholders from 
across the educational spectrum to discuss substantive 
problems and help contribute to their successful 
resolution would help foster a culture of collaboration.

Lessons from Scotland

The Commission began by taking evidence from  
Gillian Hamilton, Chief Executive of the Scottish  
College of Educational Leadership (SCEL). Established 
in 2014 following recommendations made in ‘Teaching 
Scotland’s Future’, SCEL supports teachers’ and early 
years’ practitioners’ professional learning in leadership. 
It is committed to ensuring the best possible leadership 
at all levels across Scotland’s schools. Ms Hamilton 
explained the challenges she faced in establishing a  
new ‘arm’s-length’ organisation and outlined areas  
Wales may be minded to consider moving forward.  
An open discussion of the points raised followed and  
the following observations were made:

n	 The Commission considered the power of  
effective communication of what is available to 
schools. It noted the importance of engaging 
the profession in thinking more about leadership 
development and how best to go about it. 
Members also discussed the need to market your 
offer effectively, using high-profile engagement 
events and written correspondence to spread your 
message to schools.

n	 Partnership working was considered essential to a 
national approach to educational leadership, with 
organisations outside of an overarching national 
body crucial to its success. The Commission noted 
the need to engage education unions and other 
stakeholder groups in the ongoing development of a 
‘National Academy’.

n	 The Commission outlined the need to lay down a 
timeline and workflow for leadership development 
on a national scale. It supported a long-term 
approach and a clear line of sight, warning against 
political intervention and the knee-jerk change 
associated with “system dilemma”.

n	 The Commission championed the benefits of 
establishing a new National Academy which is  
at ‘arm’s-length’ from Government so as it retains  
a level of independence that allows it to work in 
closer partnership with key stakeholders.

n	 The apparent “underinvestment” in educational 
leadership by universities was considered an issue, 
albeit the Commission noted the relatively small 
field from which to recruit senior academics in 
the discipline. The difficulty in appointing to senior 
positions was seen as contributing to the dearth of 
educational leadership programmes on offer in the 
UK currently.

n	 The Commission noted the added “profile” SCEL 
had brought to educational leadership in Scotland 
and suggested Wales could also benefit from 
an organisation making a “clarion call” to the 
profession. It warmly welcomed the concept of 
‘Leadership Fellows’ and the need to engage 
experienced headteachers as public-facing 
supporters of a National Academy. It heard that 
“ownership” of SCEL from within the profession  
had been crucial.

n	 Members considered the level of credibility that  
is bestowed on an educational institution by a 
senior management team with first-hand experience 
of teaching and school leadership. The benefits 
associated with working in other sectors outside 
of the field of education were also discussed. Ms 
Hamilton spoke positively about her experience as 
a headteacher and time spent working in a number 
of school settings. This, she said, helped earn the 
respect of colleagues.
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Lessons from London

The Commission heard from Professor David Woods, 
Chairman of the London Leadership Strategy (LLS).  
The LLS is a not-for-profit organisation that is run and  
led by serving headteachers. It is born out of the ‘London 
Challenge’ programme and works to keep its spirit 
and mission alive. The LLS lays claim to an extensive 
network of National Leaders of Education and a network 
of outstanding schools leading learning across England. 
Professor Woods introduced the concept of ‘system 
leadership’ and its characteristics. An open discussion  
of the points raised followed and the following 
observations were made:

n	 The Commission valued the application of a “think-
tank approach” to system leadership and the notion 
of self-improvement, using sector leaders to build 
early capacity and momentum.

n	 It considered the promotion of a “shared endeavour” 
important to successful implementation, instilling 
a sense of place, purpose and pride in those 
responsible for driving forward change.

n	 The Commission considered the use of  
“hard-edged accountability” during the London 
Challenge to ensure interventions were having an 
impact on standards. Schools were given specific 
targets and there was an expectation that requisite 
improvements would be made. Members heard how 
schools were matched using data and were given 
two opportunities to strike a working relationship 
with a partner. Professor Woods spoke of the 
“dating agency” model, used to pair schools  
with one another.

n	 The Commission noted the possibilities afforded  
by social media, which could be used to 
disseminate best practice and encourage debate 
among the profession. All forms of communication, 
including those accessible via the internet, were 
considered crucial.

n	 The Commission considered use of language – and 
the construction of a coherent narrative – central to 
any improvement plan. It noted successful practice 
in other countries, such as the use of local initiatives 
to engage the profession and build capacity. 
The Commission likened the scoping out of best 
practice to a “treasure trove”; that is, finding out 
what is already working well in a particular area and 
then spreading it more widely.

n	 Members noted the advantages of having ‘Student 
Achievement Officers’, like those utilised in 
Canada, who are seconded into the Government 
from the sector itself and work in partnership with 
key stakeholders. The Commission considered it 
important to build capacity, but were conscious of 
not creating dependency within and among schools.

n	 The role of ‘moral capital’ in underpinning the 
London Challenge was discussed. Members noted 
that one of the fundamental features that made 
the London model successful was recognition that 
there was no real additional funding available – and 
that the motivation for getting the better performing 
schools to share their learning was to embed a 
sense of moral capital, that motivated teachers to 
think about their role of improving the outcomes for 
all London’s children.

Lessons from Wales

The Commission’s third and final expert witness  
was Professor Mick Waters, Lead Adviser to the 
Welsh Government on its new Professional Leadership 
Standard. Professor Waters outlined development work 
to date and how the Leadership Standard would seek  
to encourage and support teaching staff towards career-
long professional development. The Leadership Standard 
is strongly aligned with ‘Successful Futures’ and Wales’ 
radical new curriculum reform. An open discussion  
of the points raised followed and the following 
observations were made:

n	 The Commission welcomed the proposed direction 
of travel in Wales, with a single Leadership Standard 
designed to support practitioners throughout 
their career journey. Members considered a more 
expansive Leadership Standard to be liberating in 
its effect, allowing professional growth and more 
opportunity for dialogue among the profession. On 
the contrary, the Commission considered more fine-
tuned and prescriptive standards to be reductive 
and serving a mere administrative function to do 
with performance management.

n	 The Commission was curious as to the future role 
of the education inspectorate in implementing the 
Leadership Standard – and questioned who would 
hold responsibility for its successful adoption. It said 
clarity around accountability would be essential.

n	 The Commission considered it important to match 
the Leadership Standard with the wider reform 
agenda – and articulate to schools how it would 
help the profession in adapting to planned changes. 
It considered the fact that the Leadership Standard 
is designed to support learning was a key selling 
point and should be front and centre of subsequent 
promotional activity. Members noted, however, 

that this would require a change in mindset for 
many – and the new Leadership Standard was 
a far cry from previous incarnations. Written with 
a ‘Successful Futures’ curriculum in mind, it 
was agreed that the Leadership Standard would 
necessitate a shift in attitude – and should be seen 
as a vehicle for professional development, not a 
punitive administrative tool.

n	 In a similar vein, the Commission thought it 
important that the profession see that their 
engagement with the Leadership Standard is 
supported by work in schools and the wider school 
improvement agenda. Members recommended that 
the purpose of the Leadership Standard was made 
clear in promotional messaging.

n	 The Commission considered that there needs  
to be a guardian of the Leadership Standard –  
and a strong and immovable organisation that  
will organise its implementation and dissemination 
among the profession. Union engagement was  
also seen as pivotal.
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Final Thoughts and Recommendations

Having reflected on all three presentations, the 
Commission was invited to put forward its final  
thoughts and recommendations on the subject of 
educational leadership. They were as follows:

n	 The Commission considered it important not to 
“name and shame” when driving system leadership 
and collaboration between schools. It warned 
against focusing solely on the lowest achieving 
schools and recommended that thought be given  
as to how best to support those “coasting” near  
the middle to improve their performance.

n	 The Commission noted the importance of upskilling 
new and existing educational leaders, but called 
for structures to support wider dissemination 
of leadership qualities among the workforce. 
Distributed leadership was considered crucial to 
building capacity within the profession. The notion 
of developing “instructional leadership teams” of five 
or six teachers and a school leader was touted as a 
successful feature of education systems overseas. 
Members advised that building leadership at all 
levels would be more beneficial in the long-term.

n	 The Commission noted there was an immediacy 
associated with improving performance in Wales 
– but that this could not come at the cost of wider 
workforce development and a strong political will 
would be required to “stay the course” and allow 
new policy to bed in.

n	 It was suggested that a “complexity of  
language” presented in the Professional  
Leadership Standard could better challenge 
practitioners on their career progression and  
where they are along their improvement journey. 
Members considered that leading statements  
could allow teachers to “work out where they  
are and where they need to go next”.

n	 The expansive nature of the Leadership Standard 
was warmly welcomed and members warned 
against creating “template teachers” bound by 
criteria that stifled innovation and creativity.

n	 The Commission questioned the role of  
universities in leadership development and 
proposed the possibilities provided by partnership 
models. It supported taking a “lifelong learning 
approach” and considered the many other ways  
in which universities could engage. Members made 
reference to the large swathes of academic research 
that exists on educational leadership – and said  
that universities were best-placed to know where 
to find it. It was considered vital that research 
underpins leadership development and members 
suggested universities take the opportunity to 
engage teachers in research; using them as 
researchers, as opposed to imposing research 
upon them. The possibility of establishing research 
communities in schools was raised.

n	 Members considered the notion of an independent 
National Academy of Educational Leadership that 
is not located within a university or an associate 
organisation. The Commission looked at the value of 
a National Academy being affiliated to, if not part of, 
a School of Education. At the very least, members 
suggested there should a strong partnership with 
local universities articulated from the outset so as to 
ensure academic input is strategic and coherent.

n	 The Commission said balancing local needs while 
maintaining an international outlook was important 
and needed to be built in to the National Academy’s 
work from the start. For new headship programmes, 
close engagement with all stakeholders was 
considered critical but the temptation to repackage 
existing programmes should be resisted. It was 
suggested that headship preparation programmes 

needed to have a focus on the strategic dimensions 
of leadership, aligned to taking forward key aspects 
of policy.

n	 Members noted the importance of speaking,  
writing and advocating more broadly the subject  
of educational leadership and that it would be  
useful to have key people or experts in their field 
talking publicly about this work as it progresses. 
These people could be held up as flagbearers for 
the wider profession.

n	 The Commission recommended that the Welsh 
Government consider condensing its improvement 
objectives into a handful of definitive priority 
outcomes. These could be a broad set of themes, 
such as ensuring: equity, high achievement, 
wellbeing and the enhancement of public 
confidence. Members considered this important  
in combatting a negative media narrative.  
To support this work, they suggested making  
clear who is responsible for taking each priority 
outcome moving forward – and to begin by  
drafting a strong introductory statement as to  
what the wider improvement agenda is about.

n	 The Commission proposed that a series of best 
practice case studies, written with research 
partners, could be compiled and shared among 
the profession. Their focus could be on a particular 
issue or cohort and could be commissioned by 
universities in collaboration with schools.

n	 In establishing Wales’ new National Academy, 
members warned against seeking charitable status 
given the constitutional and administrative burden 
it could bring. Getting the organisation up and 
running as quickly as possible, without financial 
pressure to become self-sustaining, was considered 
beneficial to the National Academy’s short-term 

development. Instead, it was suggested that the 
National Academy should invest in the organisations 
currently providing teacher education and leadership 
development in Wales. A commitment to funding the 
National Academy for a specific period of time was 
considered essential to laying the building blocks for 
further expansion.

n	 It was suggested that the National Academy must 
consider the views of all stakeholders, least not 
the children themselves. Members said pupils 
should be forever in the thoughts of policymakers 
and in establishing a new leadership offer, those 
responsible for delivery should seek to consult 
the views of children as part of the process. The 
Commission noted that children’s voices must 
inform the focus of educational reform and could 
assist in identifying areas of weakness and/ or 
problems that need solving.
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Questions from the Cabinet Secretary for Education

1) The Commission was asked to consider, drawing on 
their experience, how best to raise the performance of 
most talented and able pupils in an equitable system that 
is committed to raising standards for all. Members made 
the following observations:

n	 The Commission reflected on the relatively  
narrow gap between high achievers and low 
achievers in Wales – and noted that the proportion 
of Wales’ highest achieving pupils was below the 
OECD average in reading, maths and science 
in the 2015 PISA study. Members considered it 
important to remember that an equitable education 
system requires all pupils to achieve to the best of 
their ability – and that a system is not equitable if 
its most talented and able pupils are not reaching 
their potential. The Commission suggested further 
research be undertaken to determine why Wales 
has a low proportion of high achieving pupils  
when compared to the OECD average. It was, 
however, noted that by achieving a relatively  
narrow gap between high achievers and low 
achievers, Wales had succeeded in obtaining  
a desirable characteristic within education  
systems more generally.

n	 It was suggested that a “lack of academic rigour” 
may have contributed to Wales’ low proportion of 
high achieving pupils and that teachers’ reading of 
data, tracking and use of intervention would be key 
to raising standards. The Commission said it made 
no sense to have “equitable average performance” 
and considered it vital that “all boats rise together”.

n	 Members considered the wide variation in school 
size and a perceived “lack of challenge” in some 
parts of Wales an important factor. Members noted 
the large number of schools with less than 200 
pupils – and the very many with just a few teachers. 
The Commission questioned whether these 
schools were being afforded the same support and 
challenge as bigger schools.

n	 The Commission recommended the Welsh 
Government consider articulating better what is 
required to reach the various attainment levels and 
progression steps during a pupil’s learning journey. 
It was suggested that pupils and school staff may 
require a clearer definition as to what a higher level 
qualification entails – and what a pupil needs to 
do in order to achieve it. Members considered it 
important that policymakers are specific about what 
various curriculum strands look like in practice. They 
suggested it would help to know what higher level 
qualifications looked like and what they involved.

n	 The Commission considered the perverse incentives 
associated with school categorisation and Estyn 
inspections – and noted how some schools would 
be more comfortable residing in the “middle tier” 
of performance measures. It suggested that “a 
regression to the mean” was a real possibility in 
the current climate and work should be done to 
consider the impact of accountability mechanisms 
on school behaviour.

n	 The Commission considered that the world’s 
highest-performing education systems are able to 
successfully combine equity and quality. It reiterated 
that focusing improvement in particular areas should 
not be a case of “picking low-hanging fruit” and all 
pupil demographics should be considered in the 
round. Members asked whether Wales was fully 
aware of the diversity in its student population. 
The Commission was introduced to research in 
higher education indicating that students in more 
heterogeneous university populations tend to 
have higher academic achievement than students 
in more homogenous university populations. 
Furthermore, it is not just the diversity of students 
in the one university and classroom, it is also that 
this diversity impacts on the nature of the curriculum 
and pedagogy within those university classrooms. 
However, research also shows that the greatest 
academic benefits are achieved by students from 
privileged backgrounds – those who already are 
high performing

.
n	 The Commission noted the OECD’s assessment 

of Wales’ education system and the relatively poor 
performance of its more able and talented pupils. 
But it commended the Welsh Government for 
holding firm and not “knee-jerking” following Wales’ 
disappointing PISA results in December 2016. 
Members said it was important for ministers to stay 
true to their belief that what they are doing is right 
– and not to be knocked off-course by international 
performance measures.

n	 It was suggested that the Welsh Government 
consider asking Estyn to produce a new report 
based on the findings of several dozen inspections, 
relating specifically to the work being done to 
improve the performance of Wales’ most able  
and talented pupils.

n	 Members considered whether a name other than 
“most able and talented” could be sought for this 
group of pupils, raising concerns that other groups 
of pupils may consider themselves inferior as a 
result. It was also suggested that schools and 
policymakers find ways of valuing and promoting 
other kinds of knowledge, outside that derived  
from testing.

n	 The Commission considered the following themes 
important when attempting to drive improvement 
in student academic achievement: investing in the 
quality of teachers; master’s level learning for all 
teachers in key areas such as curriculum, pedagogy 
and assessment; creating communities of enquiry 
and practice based in school, facilitating research 
into daily practice that is targeted towards the 
specific needs/ context of individual institutions; 
extending the partnership approach used by initial 
teacher education into early phase and career-long 
teacher education; and investing in both the current 
and next generation of educational leaders.



Questions from the Cabinet Secretary for Education

2) The Commission was asked to consider, drawing on 
their experience, the best ways of engaging the teaching 
profession positively in educational reform, while at the 
same time nurturing a climate of creativity and innovation. 
The following observations were made:

n	 Members stressed the importance of investing 
in teachers. They said that if teachers think that 
teaching provides them with an opportunity to 
grow and develop; and they can play a part in 
determining what the future of the education system 
might look like, they will be more inclined to engage. 
The Commission said ministers across the world 
need to believe more in the profession and its 
expertise in order to bring about change.

n	 The Commission considered the difference between 
phases and teachers as a collective noun. Members 
noted the huge variation in teaching between 
phases, parts of Wales and professionals’ career 
circumstances. The Welsh Government was asked 
to think about teachers at different career stages 
and the difference in outlook between, for example, 
a newly-qualified teacher and a teacher nearing 
the end of their career. The Commission thought it 
useful to consider all different subsets of teachers 
and the need to approach teacher engagement 
slightly differently for each.

n	 Members suggested asking teachers “what keeps 
you awake at night?” and seeking to determine 
what their problems are, from their own perspective. 
From there, collaborative solutions could be sought. 
It was noted that ministerial reforms have to be seen 
as addressing a genuine problem teachers believe 
they have, or otherwise they are unlikely to sign up.

n	 The Commission stressed the power of consultation 
and engagement with teachers. It was suggested 
that ministers write to schools individually; hold 
forums; meet regularly with educational unions 
and representative bodies; and stage regional 
engagement events. Members agreed that a 
“relentless focus on engagement” would bring 
about a much better chance of teachers “buying 
in” to what ministers were trying to achieve. 
Giving teachers a say on policy development was 
considered crucial to successful implementation.

n	 There was a perception that the current school 
inspection regime was “creating a straitjacket” 
and holding down the education system in Wales. 
Members considered that inspectors needed to find 
a way of presenting themselves differently and be 
seen as being part of the solution, not the problem.
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n	 Members considered teacher narratives integral 
to positive engagement and called on the 
Welsh Government to “create an atmosphere 
in which teachers feel confident to innovate”. A 
boosting of teacher morale and reassurance that 
“without teachers, change won’t happen” was 
recommended. Members reported that in some 
cases, teachers feel “scared” to try new things.

.
n	 The Commission suggested that there was value 

in finding “new ways of doing policy – not what 
policy”. Members reflected on the concept of 
the ‘Education Partnership Table’ introduced in 
Ontario, Canada. Established to permit wider 
input into policy development, it sees leaders 
of representative groups in education invited to 
meetings (the Education Partnership Table) to 
discuss substantive problems and help contribute 
to their successful resolution. All providers of 
publicly-funded education services (particularly 
those representing pupils, parents and teachers) are 
brought together periodically to enable everyone 
in education to understand the perspectives and 
viewpoints of others. It has meant that all education 
policy is developed in partnership and teachers feel 
part of the policymaking process. The Education 
Partnership Table was introduced more than a 
decade ago and, such was its success, remains a 
feature of Ontario’s education system to this day.

n	 Members thought it beneficial to find out where 
best practice and innovation currently resides and 
hold these schools up as “champions”. From there, 
attempts could be made to share and promote 
this work with others in a process of capacity 
building. Rather than the Welsh Government 
selecting schools as beacons of best practice, it 
was suggested that it call out for “willing adopters 
and hand-raisers” to share their work or pilot new 
initiatives. It was noted that if these schools are 
able to make progress, then others would be more 
inclined to follow suit.



Questions from the Cabinet Secretary for Education

3) The Commission was asked to consider, drawing on 
their experience, recruitment into the teaching profession 
through different routes – and the potential for people to 
enter the education system from other professions. The 
following observations were made:

n	 Members questioned what funding streams and 
bursaries were currently available to support people 
into the teaching profession. The Welsh Government 
was urged to consider what kind of teachers 
it wanted and if there was a specific shortage 
in science, technology, engineering and maths 
(STEM) teachers; a gender imbalance; or a disparity 
according to geography, ethnicity or language. The 
Commission recommended that current application 
rates to courses be noted and suggested the Welsh 
Government be clear about what it is it wants. 
Members championed a more targeted approach  
to recruitment.

n	 Similarly, they queried what support there was 
available for teaching assistants to “step-up” and 
become fully qualified teachers. Members noted 
that upskilling teaching assistants was a feature of 
the highly-successful London Challenge and was a 
good way of combatting teacher shortages quickly.

n	 The Commission advised creating more 
opportunities for people to become teachers.  
As well as financial incentives, it considered the 
value of being able to study part-time and online  
for those unable to attend regular and more 
traditional teacher training programmes.

n	 Members noted the work undertaken in Scotland, 
and the North-East of Scotland in particular, 
which has suffered from a lack of suitably qualified 
applicants for entry to teaching, and therefore a 
lack of qualified teachers. In Scotland, advantage 
has been made of the unfortunate downturn in the 
oil and gas sector, which has released a potential 
group of experienced and qualified personnel 
who might consider a career change to teaching. 
Funding from the Scottish Government created 
the opportunity to tap into the rich resource of 
the oil and gas sector personnel who might have 
the skills, experiences and qualifications to draw 
from to inspire young people in Scotland through 
teaching and meet the need for more teachers in 
key shortage subjects.
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n	 Members considered the benefits of strong 
remuneration and conditions, and questioned 
whether more could be done to support  
prospective teachers. The Commission noted 
subsidising the cost of qualifications and 
accommodation during study; the offer of  
part-time work for teachers in other industries;  
and sabbaticals as possible incentives.

n	 The Commission championed a push towards 
post-graduate teaching qualifications as a way 
of attracting people with different skillsets and 
expertise into the profession.

.
n	 Members warned against limiting numbers of 

those who can enter initial teacher education and 
said teaching should be thought of as being “an 
international rather than a national occupation”. 
It was suggested that any marketing campaign 
should play on the fact that teaching qualifications 
are transferable anywhere in the world, unlike 
qualifications associated with other professions 
such as law.

n	 Furthermore, members suggested running  
a national campaign to remind people that  
teaching “is the best job in the world”. This  
would require significant investment, but the  
benefits were considered great. The Commission 
noted the prior use of adverts on poster boards, 
billboards and buses in successful teacher 
recruitment marketing campaigns.

n	 The Commission considered boosting the profile of 
teaching as a profession to be a “virtuous cycle”, in 
that when the profession is passionate about what 
they do, students see that passion in the classroom 
and aspire to follow in their teacher’s footsteps. The 
benefits associated with teaching being held in high 
regard were considered unquestionable. In a similar 
vein, members recommended thinking about the 
support and professional development opportunities 
teachers are afforded once they are in the role – 
and the positive impact on morale and passion for 
teaching this might have.



www.athrofa.cymru


